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A Preliminary Factor Analysis on the Success of Computing Major Transfer
Students

Abstract

In STEM education, many 4-year colleges and universities now get most of their students from
community colleges. Students who transfer from community colleges, especially those who are
underrepresented, often face problems, such as deciding whether or not to transfer, getting aca-
demic and non-academic support during the transfer, and finding a job. Also, program advisors
at both 2-year and 4-year colleges and universities face problems because they need to know how
their students make transfer decisions and how to help them be successful post-transfer. A data-
driven and survey-based study will help establish a solid understanding of the underlying elements
contributing to these challenges. In this paper, the researchers first conduct a literature review to
identify the critical personal and academic factors that influence the transfer decision, particularly
for students from traditionally disadvantaged groups. Secondly, an exploratory analysis of these
factors was performed by inviting a small group of computing major students from both commu-
nity colleges and universities to participate in a survey that includes a wide range of questions,
from demographics and pre-transfer decisions to post-transfer performance. The preliminary find-
ings indicated that financial challenges, university reputation, university location, job prospects,
and family expectations are the primary factors influencing student transfer decisions. The find-
ings of the study can be beneficial to underrepresented transfer students, their advisors, and other
stakeholders in higher education.

1 Introduction

Student success is a critical objective of higher education. Numerous community colleges and
universities have challenges co-advising transfer students due to the uncertainty surrounding the
path from their decision to transfer to post-transfer graduation [1], particularly those who are from
disadvantaged minority or underrepresented groups in STEM majors [2], [3]. Such groups, also
referred to as underrepresented minority students (URMs), include “women, persons with dis-
abilities, and some minority groups — Blacks or African Americans, Hispanics or Latinos, and
American Indians or Alaska Natives” [4]. According to a statistical report on college enrollment
[5], 32.56% of the enrolled students were URMs in 2021. Statistics show that only 17% of workers
in STEM fields were Black and Hispanic [6]. On the other hand, women accounted for only 15%
of engineering jobs and 25% of computer jobs. There is a dire need to improve the diversity of the
workforce in these fields.

A variety of approaches were proposed to foster a diverse workforce. In [7], Kulkarni et al. pre-
sented a pilot program at San Francisco State University to promote inclusivity in computing. The
program enrolled undergraduate students from disciplines that traditionally have a diverse stu-



dent population, e.g., biology. Pedagogical methods such as cohort-based learning and near-peer
mentorship were leveraged in the pilot program. It is worth noting that employees with Master’s
or Doctoral degrees contribute to the computing workforce as well. It is equally imperative to
diversify the graduate student body at higher education institutions. Gilbert et al. [8] explored
the status of African American representations at Ph.D.-granting computing departments. They
proposed several measures to broaden the participation of African Americans (and other URMs)
through a National Science Foundation-funded project — Institute for African-American Mentor-
ing in Computing Sciences. Some of the measures include distributed research experiences for
undergraduates (to help URM students in preparation for graduate school), K-12 outreach (to pro-
vide middle and high school URM kids with opportunities in computing awareness and exposure)
as well as academic year undergraduate research (to increase African American Ph.D. pipeline),
etc.

As an essential source of incoming students at many universities, transfer students from commu-
nity colleges became a non-negligible contributor to the highly diversified student body [9]. A
large percentage of such students are underrepresented minorities and from low-income families.
They choose to begin with community colleges because the tuition is cheaper than 4-year univer-
sities. Understanding how they make transfer decisions is critical in designing comprehensive and
systematic measures to ensure their academic and career success.

In this paper, a literature review is conducted to identify the key personal and academic factors that
influence the transfer decision, particularly for students from traditionally disadvantaged groups.
We also perform an exploratory analysis of these factors by inviting students from both commu-
nity colleges and 4-year universities to a survey that includes a wide range of questions, from
demographics, pre-transfer decisions, post-transfer performance, etc.

The remainder of this paper is organized as follows. Section 2 gives the summary of the related
work, and Section 3 outlines the methodology of the study. Section 4 presents the data analysis on
the datasets collected via surveys and interviews. Some concluding remarks and future research
directions are given in 5.

2 Literature review on individual factors

The transfer student population at 4-year universities has been increasing, however, the success
of transfer students has been a concern at the majority of the institutions [10]. Past research in
the area of transfer student success attempted to answer important questions such as: “Why is the
success rate of transfer students low?” and “Why do some transfer students persist to graduation,
whereas many others do not?” According to the literature, transfer students fall into two categories
that need different kinds of guidance to succeed in a new institution [11], [12]. The first category
of transfer students includes those who pre-plan the transfer before getting admission into a com-
munity college [13], [14], [15], [16]. This category often includes students who choose to take
general education courses or earn an associate degree at a community college before transferring
to a 4-year institution (often because of the lower cost of tuition). The second category includes
students who do not have a definite academic plan [14], [15], [17]. The 4-year institutions need
to offer different kinds of assistance for these two categories of transfer students. Table 1 lists
the expected individual factors, both personal and academic, and those that may affect the transfer



decision and success of students.

Individual Factors

Personal Academic
Gender, Age GPA, SAT or ACT Score
Race, Ethnicity Current Classification, Math Proficiency

First Generation, Work | Associate Degree, Credits earned at CC
Socioeconomic Status | Credits transferred

Table 1: List of personal and academic factors

2.1 Personal factors

Past research has examined the role of demographics such as socioeconomic status, gender, race,
and ethnicity on the retention of transfer students [18], [19], [20], [21]. Research has also examined
transfer student persistence through the lenses of attitude and motivation, previous community
college attendance, and academic performance prior to transfer [18], [22], [23], [24], [25]. In
addition, past research attempted to study the effect of belonging uncertainty, uncertainty about
social relationships and connections on student success [26].

Researchers identified the following factors that can negatively impact the persistence, retention,
and completion rates of transfer students:
* Social isolation and lack of belongingness to the new institution hinders the development of
a social support system that helps students with their academic journey [14], [27], [28], [29],
[30], [31].

* Finances [32], [14], [28]: Lack of financial support may have caused students to attend a
cheaper institution (e.g., a community college) before they could transfer to a 4-year institu-
tion where they can complete their desired program.

* Distance between old and new institutions [15], [12]: The greater the distance, the more
students seem to struggle. If the institutions are physically closer, it is easier for them to
cooperate and transfer equivalent course credits. Close proximity also reduces the hassle
and cost of relocation.

* Students who have declared a major are more likely to succeed at the new institution [14],
[15].

* Academic preparedness [27], [29]: If the new institution is tougher than the old one, some
students tend to struggle.

» Work/life/school balance, specifically for working students [27], [31]: The struggle to main-
tain a balance between work and personal life compels some students to drop out or change
their career path [33]. Adversities to life expectancy like COVID-19 disrupt the educational
plans of students [10]. Students who did not have a balanced life found that it made them
more tired and feel lower self-esteem, which gave them the intention to drop out [11].



2.2 Academic factors

There are several academic factors that impact underrepresented STEM transfer students. While
there are some factors that are relevant to all transfer students, there is variation in the level of
impact these factors have and some can be noted as specific to underrepresented students. This
variation is noted by [34], “Our study’s finding that there are substantial differences in factors as-
sociated with transfer for White and URM students implies that the norms, behaviors, and supports
involved in ‘transfer culture’ may not mean the same thing for students from different racial/ethnic
backgrounds.” It is also important to note that URM students enroll in community colleges at a
disproportionally higher rate, therefore identifying the factors which have an impact on their suc-
cess can play a large role in properly supporting these students. Although a significant amount of
research has been conducted in identifying these factors for the Latinx community, more research
needs to be done for black and LGBTQ+ students. Some of the factors that have been found to
have a direct impact on student success include:

* Number of credits earned by the student before transferring [12], [14], [29]: The more credits
a student can transfer, the more likely they are to persist.

* GPA at the community college (CC): Much literature discusses the impact known as “transfer
shock” where students have a sudden and temporary drop in grades upon transfer to a four-
year university. This supposes that while students may be successful at community college,
they may struggle to adjust academically to the new environment or not have had appropriate
preparation for the rigor at a 4-year university [14], [15], [34], [35], [36]. Despite that,
students with higher GPAs tend to persist and complete their degrees [12], [14], [28], [37].

* The majors started at the community college: There has been some documentation that
mathematics, science, and business majors experienced a more severe drop in GPA after
transfer than other majors [14], [15], [38].

* Pre-transfer advising at the community college: Having access to focused advising where
students are encouraged and can plan their path toward vertical transfer has been shown to
have an impact on student success. It has also been suggested that for URM students, it is
important that their advisor has high academic expectations [35], [36], [39], [40], [41].

* Articulation agreements at the 4-year institution: Articulation agreements can serve to mit-
igate the loss of credits due to vertical transfer for transfer students through the presence of
a formalized transfer agreement between colleges. For example, [25] notes “the widespread
loss of credits that occurs after undergraduates transfer from a community college to a 4-year
institution”. The research team observed a few cases where students would enroll in extra
courses which would not be transferable unless notified by an academic advisor. While tak-
ing extra courses may allow the student to increase their skill set, it can be counterargued that
for underrepresented transfer students, an extra course or two can add unnecessary financial
burden as well as delay graduation by an extra semester [35], [36], [41].

* Relationships with institutional agents: Institutional agents are defined as “People who have
the access, status, and willingness to help other person access opportunities that previously
seemed unattainable...” This has been identified as a factor impacting the success of all
STEM transfer students. However, we see that it plays a significant role in the likelihood
and intention to persist specifically in the Latinx community and for black women in STEM.



One specific example of the role of institutional agents is access to mentoring which has
been identified as a positive factor for URM by the students themselves [38], [40], [42].

* Pre-college preparation and high school mathematics: Taking advanced high school math
classes has been identified as a significant factor for URM student success and the likelihood
to persist [35], [36], [38], [42], [43].

Other factors with a specific impact on underrepresented transfer students’ success include the
availability of internships and post-graduate opportunities after completing the degree. According
to Zippia [44], internships and post-graduate opportunities are less available to underrepresented
students. It reported women as holding 28.6% of all computer science internships compared to
73.2% for men. Among underrepresented ethnicities of computer science interns, 14% are His-
panic or Latino and 10% are black. This compares to White (57.7%) and Asian (14.7%).

The aforementioned statistics highlight the low representation of URM students in computing in-
ternships and ultimately the technology labor force. Generally, URMs are also more negatively
impacted by both personal and academic factors. Big Tech has also acknowledged the lack of
diversity in the workforce and has taken steps to increase participation from minority groups [45].
This study aims to raise awareness of these factors among the underrepresented groups and their
stakeholders including advisers so they can make better decisions that facilitate the transfer pro-
cess, improve their academic performance (GPA), and also reduce the high attrition rate. The next
section discusses the methodology used to ascertain the factors impacting transfer students.

3 Methodology

In this paper, we designed a survey and interview to understand the decision-making processes of
(potential) transfer students. The survey has two major branches, one for students who are cur-
rently enrolled at a community college and plan to transfer to a 4-year university, and the other for
students who have already transferred. Both branches have the same set of pre-transfer questions.
The post-transfer questions are only visible to those who have completed their transfers. Students
had to answer a few demographic questions regardless of their current enrollment status. By doing
this, the correlation between student background information and their decision on starting with
community colleges can be analyzed, facilitating the research on how to help students, especially
underrepresented students improve their decision-making process. The pre-transfer questions pri-
marily focus on when students made their transfer decision and what information they used when
making the decision. For example:

* What was your major before your transfer?

* When did you decide about the transfer?

* What are the reasons for you to start with a 2-year community college instead of a 4-year
university program?

* What information and information sources did you use while making the decision of joining
the community college?

The survey also included questions about their current level (freshman, sophomore, junior, or se-
nior at community colleges or 4-year universities) and their GPA. The latter was also asked in



the post-transfer section to provide the research team with a basis for studying how the trans-
fer affected their academic performance. While the pre-transfer questions focused on students’
decision-making process, the post-transfer questions were designed to find out their challenges
during transfer and the impact on their career plans. The students provided their informed consent
before beginning the survey. The study was approved by the Institutional Review Board at NEIU.
The following list shows a few representative questions:

* How many transfers have you made?
* During the transition from your previous institution, what challenges did you encounter?
* How did your expectations/career plan change after transferring to your current institution?

* Any particular experience do you feel is important as a transfer computing major student?

Students all exited the survey with a question regarding their choice of a follow-up interview.
Students who agreed to take the interview had to meet with one of the team members via Zoom in
the following month.

The interview questions were developed based on the conceptual framework. A pilot of the initial
interview protocol was conducted with three students and the protocol was revised accordingly.
The final interview protocol included six open-ended questions with several sub-questions. Exam-
ples of questions include the following:

* When did you start thinking about transferring and what resources did you use to plan your
transfer process?

* How helpful were these resources?

* Did you talk to anyone about transferring, either to get advice or guidance or just to talk
about your ideas?

Each interview was approximately 30 minutes long. All interviews were audio-recorded with
consent from the participants and transcribed verbatim. All students’ names were changed to some
randomly generated strings to protect their privacy. The next section presents the preliminary
analysis of the data collected via surveys and interviews to provide insights into the decision-
making factors involved in transferring from a community college to 4-year university.

4 Exploratory data analysis

4.1 Demographics

In this pilot study, twenty-six students from three institutions were surveyed and fifteen of them
participated in a follow-up interview. All respondents were computer science or computing-related
majors. The majority of the students were males with a smaller percentage of females. The rest of
the participants identified as non-binary or preferred not to say. The vast majority of participants
were white with the next largest ethnic groups being Latinos and Asians. Black, African American,
American Indian or mixed ethnic identities accounted for less than 10% of all participants. The
detailed numbers are listed in Table 2.

Of the twenty-six participants, eleven reported identifying as URM. The average age of the students
was 30, however, there was a high level of standard deviation (~8.95) suggesting that there was
significant variation in this category. Figure 1 shows the histogram distribution of their age, which



Category Sub-category Percentage 7
Gender Male 69.23% 8
Female 23.08%
Others 7.69% T 6
Race & White 5533% 3
Ethnicity | Hispanic, Latina/o 2233% < 41
Asian 13.33%
Black, Afr. Am. 333% ] ‘
Other 5.68% B S )
20 25 30 35 40 45 50
Age
Table 2: Demographics Figure 1: Histogram distribution of student age

indicates that at least 46% of students were above 30 years of age. The majority of participants
were in-state residents with 7.7% presenting as undocumented or declining to state.

Over half the students surveyed were low-income with approximately 61% reporting a family in-
come under $50,000. Participants were evenly split between first-generation students (46.15%) and
not (53.85%). The vast majority of participants had no other siblings in college. The majority of
participants (57.7%) were working in some form alongside attending college. More participants re-
ported working part-time on or outside the campus and a smaller minority worked full-time.

4.2 Decision making

Question 1: What are the factors that influenced students’ decision of transferring?

One of the most essential questions in the research is to identify the contributing factors for stu-
dents to make decisions on starting with a community college and then transferring to a 4-year
university. Among the students surveyed, sixteen were of upperclassmen status and had trans-
ferred from community college, while ten were currently attending community college. Many of
the factors surveyed in the literature were confirmed by both the survey and the interview. For
example, more than 90% considered the cost and financial aid options to be the major factors for
pursuing community college before university. Figures 2(a) and (b) display the word cloud gen-
erated respectively from the two open-ended questions of the survey where we asked them to (1)
provide reasons that helped them in deciding between community college and 4-year university,
and (2) the most important information affecting their transfer decision. The first-word cloud indi-
cates that the cost is the major factor in choosing community college, and the second word cloud
shows that the availability of scholarships, affordability, and the proximity of the institution to their
home played a crucial role.

Some students mentioned that after high school when they were preparing for admission into a
4-year university they were denied financial aid as their age was less than 24 years, hence, their
family income (both parents’ income combined) was higher than the cut-off needed to get the
financial aid according to FAFSA. This was the reason for a lot of students to go to community
college, which is a cheaper option for them at that age, and when they are above 24 years age
they can transfer to a 4-year university after securing some financial aid as their own income is
considered to provide financial aid to them. Figure 3 represents the visualization of a topic from
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Figure 2: Word cloud of open-ended question response showing (a) reasons for deciding to start
with community college, and (b) most important information for transfer decision.

topic modeling using LDA [46] on the responses from the students on the question where they
were asked to provide reasons for choosing community college over a 4-year university. Some of
the topic words like "money", "affordability", "financial" and "cost" again depict that the financial
aspect played the most important role in their decision-making process.
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Figure 3: Topic modeling using LDA representing topic 2 most salient words.

A good number of students mentioned that the proximity of the institution to home was an impor-
tant reason for selecting a local community college for education. One interviewee revealed that
the use of the same learning management system (LMS), Brightspace, at both Community college
and their 4-year university was instrumental to their success.

It is worth mentioning that, of those in community college there was an even split in intention to
transfer. None of the participants reported no intention of transferring, however, half were unsure.



Of those intending to transfer, most planned on moving to a 4-year university after finishing their
associate degree. One participant noted that they intended to transfer “after failing for 3 years.”
Of the participants who had already transferred, most reported that they made their decision to do
so after completing their associate degree at community college (43.75%) with the next highest
group having decided as early as high school (31.25%). There was much variation in the reasons
they chose to attend community college, however, the most prominent reasons were saving money
and being uncertain about the major. The average GPA for the last 60 credits attempted by those
in community college was 3.25 with a significant amount of standard deviation (0.64). About 90%
of the participants were beyond their first year at community college with the highest number of
students presenting as seniors (30%) or sophomores (40%).

Question 2: What are the sources of information that students used to make a transfer deci-
sion?

In the era of the information explosion, people often experience information overload where too
many opinions are presented from all over the place. When making academic decisions, students
seek help and advice from various sources. Figure 4 illustrates the most common sources used by
the participants to help make their transfer decisions. Students mentioned that one of the primary
information sources is their friends and peers with whom they usually spent a considerable amount
of time. When participants were asked to list the information that determined their decision to go
to community college they stated:

* Finances, cost, or financial aid in some form, which ranged from cost efficiency, saving
money, and better financial aid at community college to lacking funds. (66.66%)

 Several participants stated that the ease of transfer or transferability was significant (16.6%).

* There was also some reference to lack of information or poor guidance (16.6%).

Other
College websites
17.74%
16.13%
Friends/Peers 24.19%
20.97%
‘ High school transfer advisors

) 20.97%

Family

Figure 4: Source of information



Question 3: How does the transfer to a 4-year university impact students’ overall success?

Most students choose to transfer to a 4-year university because they want to achieve more academic
and career success. We expected to investigate the impact of the transfer on students’ overall
success with several survey questions. As the background information, 81.25% of those who
have already transferred from community college to a 4-year university declared computer science
majors. The rest were evenly split between information systems, cybersecurity, and data science
majors. Of these participants, most students reported only transferring from an institution once
while 30.25% reported having transferred twice or more in their academic career. The average
GPA of these participants before transferring was 2.98 which increased significantly with a mean
of 3.39 post-transfer GPA. However, only 43.75% of participants reported their GPA increasing
after transfer with 25% saying they were uncertain about any change. All participants were seniors
(75%) or juniors (25%). Most participants (43.75%) reported that their overall career plan was
not reshaped after transferring and attending their current institution. That said, some participants
did report that they had changed their major or area of study within their current field. Some
challenges that were frequently reported by participants who had gone through the process of
transferring institutions were:

* Course articulation/ Units transferring (37.25%)

* Transfer advisement or lack of information about the process (12.5%)
* Finances (25%)

* Degree uncertainty (12.5%)

When students were asked to explain any experiences that are important when transferring into a
computing major, the responses include

* Talk to advisor/staff to get academic guidance (31.25%)

* Research the place you are going to (31.25%)

* Make friends and create a supportive environment (25%)

* Imitation is normal, but do not let it stop your education (6.25%)

* Try different experiences (6.25%)

Despite the small sample size and a higher percentage of males in the study, the age distribution of
the respondents is highly varied. In summary, affordability, and location were the most dominant
factors impacting students’ decision to start at a community college and ultimately which 4-year
institution to transfer to. Over 65% of students relied on friends, high school transfer advisors,
peers, or family for information to help make their transfer decisions. Only 16% relied on college
websites as their main source of information for their decision-making process.

5 Conclusion and future work

Community colleges have become a primary source of enrollment for many 4-year universities.
Students, especially underrepresented students who transfer from community colleges often expe-
rience challenges in various aspects, including but not limited to transfer decision-making, aca-
demic and non-academic support during the transfer, and job placement. Meanwhile, program



advisors at community colleges and 4-year universities are facing challenges as well due to the
uncertainty surrounding the path from their decision to transfer to post-transfer graduation. A
data-driven and survey-based study will help establish a solid understanding of the underlying el-
ements that contribute to these challenges. This paper first reported a literature review conducted
to identify the key personal and academic factors that influence the transfer decision, particularly
for students from traditionally disadvantaged groups. Secondly, an exploratory analysis was per-
formed on these factors cited in the literature, by inviting a small group of students from both
community colleges and universities to a survey that includes a wide range of questions, from
demographics, pre-transfer decisions, to post-transfer performance, etc. The results revealed that
cost (including scholarships and affordability) and location as the most important factors impact-
ing students’ decision to transfer. Yet, social factors were the dominant source of information used
by students to help make transfer decisions, with only 16% relying on college websites. There is
work for advisers and institutions for better outreach to students and software tools to improve the
smoothness of the transfer process.

Based on the preliminary factor analysis, the research team intends to expand the survey to a larger
group of students across multiple states and use the combined results from factors ascertained to
design an Al-driven advising system for transfer students, particularly those who are from under-
represented groups. The researchers anticipate that additional factor analysis and future studies
will be beneficial to transfer students, their advisors, and stakeholders of higher education.

6 Acknowledgments

This research was supported by the National Science Foundation (NSF) CISE-MSI award CNS-
2219623 and an ASEE CyBR-MSI mini-grant under NSF award CNS-2139136.

References

[1] K. Reid, “Reaching the uncertain student,” Eduventures Principal Analyst at Encoura, 2021.

[2] J. D. Edwards, R. S. Barthelemy, and R. F. Frey, ‘“Relationship between course-level social
belonging (sense of belonging and belonging uncertainty) and academic performance in gen-
eral chemistry 1,” Journal of Chemical Education, vol. 99, pp. 71-82, 2022.

[3] E. Hohne and L. Zander, “Belonging uncertainty as predictor of dropout intentions among
first-semester students of the computer sciences,” Zeitschrift fiir Erziehungswissenschaft,
vol. 22, pp. 1099-1119, 2019.

[4] K.Hamrick, “Introduction,” Women, Minorities, and Persons with Disabilities in Science and
Engineering, 2021.

[5] M. Hanson, “College enrollment student demographic statistics,” EducationData.org, 2021.

[6] R. Fry, B. Kennedy, and C. Funk, “STEM jobs see uneven progress in increasing gender,
racial and ethnic diversity,” Pew Research Center, 2021.



[7] A. Kulkarni, I. Yoon, P. S. Pennings, K. Okada, and C. Domingo, “Promoting diversity in
computing,” in Proceedings of the 23rd Annual ACM Conference on Innovation and Technol-
ogy in Computer Science Education, p. 236-241, 2018.

[8] J. E. Gilbert, J. F. L. Jackson, E. C. Dillon, and L. J. Charleston, “African americans in the
u.s. computing sciences workforce,” Commun. ACM, vol. 58, no. 7, p. 35-38, 2015.

[9] N. L. Sanchez, “An answer to increasing diversity at selective schools? community college
transfer,” Forbes, 2021.

[10] D. Lederman, “Progress, and finger pointing, on student transfer: A survey,” Oct 2020.

[11] M. E. Pritchard and G. S. Wilson, “Using emotional and social factors to predict student
success,” Journal of college student development, vol. 44, no. 1, pp. 18-28, 2003.

[12] P. D. Umbach, J. B. Tuchmayer, A. B. Clayton, and K. N. Smith, “Transfer student suc-
cess: Exploring community college, university, and individual predictors,” Community Col-
lege Journal of Research and Practice, vol. 43, no. 9, pp. 599-617, 2019.

[13] L. Aulck and J. West, “Attrition and performance of community college transfers,” PloS one,
vol. 12, no. 4, p. e0174683, 2017.

[14] M. Blekic, R. Carpenter, and Y. Cao, “Continuing and transfer students: Exploring reten-
tion and second-year success,” Journal of College Student Retention: Research, Theory &
Practice, vol. 22, no. 1, pp. 71-98, 2020.

[15] S. L. Dika, K. Siarzynski-Ferrer, K. Galloway, and M. M. D’ Amico, “Predicting the persis-
tence of undeclared first-year and transfer students,” Journal of College Orientation, Transi-
tion, and Retention, vol. 22, no. 2, 2015.

[16] M. Foster, T. Mulroy, and M. Carver, “Exploring coping strategies of transfer students joining
universities from colleges,” Student Success, vol. 11, no. 2, 2020.

[17] K. G. Roberts, T. Bowles, and J. P. Lavelle, “Building a better transfer community: Improving
engagement and advising of prospective transfer students,” in 2015 ASEE Annual Conference
& Exposition, pp. 26-296, 2015.

[18] X. Wang, “Baccalaureate attainment and college persistence of community college transfer
students at four-year institutions,” Research in Higher Education, vol. 50, no. 6, pp. 570-588,
20009.

[19] T. Melguizo, A. Dowd, et al., “Baccalaureate success of transfers and rising 4-year college
juniors,” Teachers College Record, vol. 111, no. 1, pp. 55-89, 2009.

[20] M. L. Freeman, V. M. Conley, and G. P. Brooks, “Successful vertical transitions: What sepa-
rates community college transfers who earn the baccalaureate from those who don’t?,” Jour-
nal of Applied Research in the Community College, vol. 13, no. 2, pp. 25-34, 2006.

[21] X. Wang, “Factors contributing to the upward transfer of baccalaureate aspirants beginning
at community colleges,” The Journal of Higher Education, vol. 83, no. 6, pp. 851-875, 2012.



[22] E. T. Pascarella and P. T. Terenzini, How College Affects Students: A Third Decade of Re-
search. Volume 2. ERIC, 2005.

[23] B. K. Townsend, ““feeling like a freshman again”: The transfer student transition,” New
Directions for Higher Education, vol. 2008, no. 144, pp. 69-77, 2008.

[24] B. T. Long and M. Kurlaender, “Do community colleges provide a viable pathway to a bac-
calaureate degree?,” Educational Evaluation and Policy Analysis, vol. 31, no. 1, pp. 30-53,
20009.

[25] D. B. Monaghan and P. Attewell, “The community college route to the bachelor’s degree,”
Educational Evaluation and Policy Analysis, vol. 37, no. 1, pp. 70-91, 2015.

[26] G. M. Walton and G. L. Cohen, “A question of belonging: race, social fit, and achievement.,”
Journal of personality and social psychology, vol. 92, no. 1, p. 82, 2007.

[27] D. Chamely-Wiik, E. Frazier, D. Meeroff, J. Merritt, W. R. Kwochka, A. I. Morrison-Shetlar,
M. Aldarondo-Jeffries, K. R. Schneider, and J. Johnson, “Undergraduate research commu-
nities for transfer students: A retention model based on factors that most influence student
success,” Journal of the Scholarship of Teaching and Learning, vol. 21, no. 1, 2021.

[28] T. T. Ishitani and L. D. Flood, “Student transfer-out behavior at four-year institutions,” Re-
search in Higher Education, vol. 59, no. 7, pp. 825-846, 2018.

[29] J. M. Lakin and D. C. Elliott, “Steming the shock: Examining transfer shock and its impact
on stem major and enrollment persistence,” Journal of The First-Year Experience & Students
in Transition, vol. 28, no. 2, pp. 9-31, 2016.

[30] F. C. Lane, G. L. Martin, and R. K. Henson, “A multidimensional comparison of traditional,
transfer, and online students’ university attachment,” Journal of College Student Develop-
ment, vol. 56, no. 7, pp. 746-751, 2015.

[31] K. Y. Walker and C. Okpala, “Exploring community college students’ transfer experiences
and perceptions and what they believe administration can do to improve their experiences,’
The Journal of Continuing Higher Education, vol. 65, no. 1, pp. 3544, 2017.

[32] M. R. Anderson-Rowland and A. A. Rodriguez, “Sophomore transfers: Who are they and
what support do they need?,” in 2015 ASEE Annual Conference & Exposition, pp. 26—1384,
2015.

[33] M. R. D. S. Edna Martinez, Chinasa Ordu and A. McFarlane, “.striving to obtain a school-
work-life balance: The full-time doctoral student,” International Journal of Doctoral Studies,
vol. 41, no. 2, pp. 41-42, 2013.

[34] G. Crisp and A. Nora, “Hispanic Student Success: Factors Influencing the Persistence and
Transfer Decisions of Latino Community College Students Enrolled in Developmental Edu-
cation,” vol. 51, no. 2, pp. 175-194, 2010.

[35] C. Lopez, Transfer Students in STEM majors at a Midwestern University: Academic And

social involvement factors that influence student success. ProQuest Dissertations Publishing,
2012.



[36] G. Crisp and C. Delgado, “The impact of developmental education on community college
persistence and vertical transfer,” Community College Review, vol. 42, no. 2, pp. 99-117,
2014.

[37] C. Clausen and R. D. Wessel, “Transfer shock: Predicting academic success after transition,”
Journal of College Orientation, Transition, and Retention, vol. 23, no. 1, 2015.

[38] A. Byrd, Transfer Student Success: Latinx Students Overcoming Challenges at Two- and
Four-Year Institutions towards Baccalaureate Degree Attainment. ProQuest Dissertations
Publishing, 2017.

[39] C. Maliszewski Lukszo and S. Hayes, “Facilitating Transfer Student Success: Exploring
Sources of Transfer Student Capital,” Community College Review, vol. 48, no. 1, 2020.

[40] D. D. Allen, M. Dancy, E. Stearns, R. Mickelson, and M. Bottia, “Racism, sexism and dis-
connection: contrasting experiences of Black women in STEM before and after transfer from
community college,” International Journal of STEM Education, vol. 9, 12 2022.

[41] G. Crisp, C. Potter, R. Robertson, and V. Carales, “Empirical and Practical Implications
for Documenting Early Racial Transfer Gaps,” New Directions for Community Colleges,
vol. 2020, pp. 55-65, 12 2020.

[42] M. Pope, “Community college mentoring: Minority student perception,” Community College
Review, vol. 30, no. 3, pp. 3145, 2002.

[43] G. Crisp and A. Nora, “Factors influencing the persistence and transfer decisions of lation
community college students enrolled in developmental education,” Research in Higher Edu-
cation, vol. 52, no. 2, pp. 175-194, 2010.

[44] Zippia, “Computer science internship demographics and statistics in the us,” 2020.
[45] B. Chakravorti, “How to fix big tech’s diversity problem,” Foreign Policy, 2022.

[46] D. M. Blei, A. Y. Ng, and M. L. Jordan, “Latent dirichlet allocation,” the Journal of machine
Learning research, vol. 3, pp. 993-1022, 2003.



	Introduction
	Literature review on individual factors
	Personal factors
	Academic factors

	Methodology
	Exploratory data analysis
	Demographics
	Decision making

	Conclusion and future work
	Acknowledgments

